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EXECUTIVE SUMMARY   

This report presents the results of final impact evaluation of 'In Honor of Amar' (Amar) project 

implemented by Rural Health and Education Trust (RHEST) in 18 districts of Nepal. The 'theory of change' 

in the RHEST/Amar project is that 'IF the girls stay in school, IF they are aware of the risks of trafficking, IF 

they have a trusted network to reach out to in times of trouble and IF their communities are empowered 

to protect girls from being trafficked, THEN the girls are less likely to be lured or forced into child marriage, 

child labor, child trafficking, or unsafe migration BECAUSE the school is no longer a financial burden to the 

families of marginalized and vulnerable girls, the girls do academically well through coaching and tutoring 

support and they, their families, and communities see value in educating girls.'   

Aiming at protecting the girls from trafficking, unsafe migration, child labor, and child marriage, the 

RHEST/Amar Project, in partnership with the Foundation for a Just Society International (FJSI) through the 

American Himalayan Foundation (AHF), provides educational support to girls in grades 11 and 12. The 

objective of the final impact evaluation is to assess the impact of education support provided to the 

selected girls to complete their education up to 12 grade, to assess the strengths and weaknesses of the 

program and provide recommendations regarding areas for improvement in future programming, and to 

draw key lessons learnt, best practices and areas of concern for future programming.  

Chapter 1 of the report provides with the details of the context and the project. Chapter 2 gives an 

overview of the methodology used for the evaluation, e.g. team composition (85% females, 62% local 

researchers), research method (mixed) that combined a survey with 386 students (261 supported and 125 

not supported - control group), focus group discussions (FGDs) with 167 persons and key informant 

interviews (KIIs)/meetings with 27 persons.  

Chapter 3 summarizes key findings - such as the mean age of surveyed RHEST-supported girls (16.98 years 

in grade 11 and 17.82 years in grade 12) was slightly higher than control group girls (16.75 years in grade 

11 and 17.48 years in grade 12).  

Outcome 1 of the project was to ensure that the enrolled girls have completed formal education up to 

grade 12. It was also found that the RHEST-supported girls had good retention rate due to long-term 

educational support from RHEST, constant connection with RHEST teams, regular follow-ups and their 

engagement in extra-curricular activities. Consulted stakeholders stated that the enrolment of girls in 
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schools where RHEST-supported girls’ study, has increased. Providing cash to supported girls has 

contributed to financial freedom and literacy of the supported girls although some stakeholders expressed 

that this might develop dependency. 

It is also found that the practice of child marriage is still rampant and most of such marriages are initiated 

by the children themselves. Consequently, the school drop-out rate has not decreased as expected.    

Outcome 2 of the project was to have effective mechanisms established at the local level to support the 

program-supported girls and to protect them from trafficking, unsafe migration, child labor and early 

marriage. It was found that the Alums, Advocacy Groups and NGOs formed by the RHEST-supported pass 

outs are becoming the first point of call for the supported girls. These mechanisms have helped prevent 

trafficking, unsafe migration, child labor and early marriage to some extent. However, managing funds to 

run activities has remained as a challenge for these mechanisms and the actions against child marriage 

haven't been as effective as expected. The supported girls are also aware of individuals and other local 

institutions, e.g. local governments, police, other CSOs to call on for support. The girls have also developed 

a habit of participating in extra-curricular activities and their leadership skills.  

Outcome 3 of the project was to ensure that better coordination is established with the girls, their 

teachers and the concerned mechanisms to follow up on the progress made under the project. It was 

found that the coordination was improving through more frequent interactions with the teachers, school 

managers, local governments, police and other CSOs. Regular follow-up of girls from RHEST has been an 

outstanding practice that has kept the bonding between the girls and RHEST intact and that has inspired 

the girls to continue their studies even in the difficult times. The role of Friday Facilitators, RHEST visits 

and follow-up calls have strengthened coordination among the girls and their surroundings.  

Students from Surkhet also share the similar successes and challenges. The need of psychosocial support 

to the girls have been highlighted by the participants in the district.  

Based on the findings, this report also offers some recommendations, which include carrying out policy 

advocacy by leaving the 'business as usual' approach at the federal, provincial and local governments 

based on the three decades of experience and solid results produced. A concrete strategy for this might 

be required. RHEST should also consider building capacities of SMC/PTA/Alum/Advocacy Groups and 

CSOs so that they can sustain the results; integrate behavior change interventions in reducing traditional 

harmful practices and social and gender discrimination in the community; strengthen functional linkage 
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of the local CSOs, Alums, Advocacy Groups with the local governments through experience sharing and 

joint programs;  conduct periodic review of current monitoring mechanisms and develop joint monitoring 

systems in collaboration with the local governments; and expand vocational training and education to 

the supported girls for their livelihoods. Based on the interest of the beneficiaries, promote indigenous 

skills and help them link with the market through digital means.  

 

 

 

  



ix 
 

SUMMARY OF BASELINE AND FINAL VALUES  
 

Level of results Indicators with project targets 
Baseline 

values 
Final values 

Source of 

information (QN 

of survey or FGD, 

KII, etc.) 

Program Goal 

(Long-term) 

The program-

supported girls live 

a dignified life free 

from human 

trafficking, unsafe 

migration, child 

marriage, and child 

labor with their 

increased capacity 

and leadership 

through the 

support of the SGT 

and In Honor of 

Amar project.  

Reduced number of cases of 

girls' trafficking, unsafe 

migration, child marriage and 

child labor in the program 

districts 

0 

trafficking 

29 child 

marriage 

84 abuse 

of children 

NA Nepal Police, 

Women, Children 

and Senior Citizen 

Service 

Directorate, FY 

2076-77 (for 18 

RHEST districts) 

No of program-supported girls 

holding leadership positions in 

the local groups, clubs, 

governments, and NGOs 

NA NA To be collected 

while updating 

the MIS 

Outcome 1: 

The program-

supported girls get 

formal education 

up to grade 12. 

Increased number of program-

supported girls to complete 

grade 12 

0 TBC Should come 

from final results. 

Decreased number of schools 

leaving (drop-out) girls  

NA TBC To be collected 

from schools at 

the end of an 

academic year. 

Outcome 2: 

RHEST's 

mechanisms at the 

local level (such as 

Alums and Friday 

Classes) are 

participated and 

supported by 

program-supported 

girls (grades 11 and 

No of program-supported girls 

associated with Alum and 

Advocacy Groups 

0 TBC FGD with 

Alum/Advocacy 

Group, Question 

#26 

No of activities conducted 

under the leadership of ALUM 

and advocacy groups such as 

advocacy and campaigns at 

the local and district level 

0  54 FGD with 

Alum/Advocacy 

Group, Question 

#26 
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12) and pass-out 

girls 

 

No of Friday Classes and ECA 

activities run by program-

supported girls in grades 11 

and 12 

206 TBC Survey Question 

#15 

No of program-supported girls 

involved in the child and youth 

groups, NGOs and other 

organizations at the district 

and local levels 

225 in 5 

districts  

TBC Survey Question 

#36.d.  

Outcome 3: Better 

coordination is 

established with 

the girls, their 

teachers and the 

concerned 

mechanisms to 

support effective 

implementation of 

the program and to 

sustain the 

progress made 

under the program 

Monthly communication made 

by RHEST/Amar team with 

90% program-supported girls 

17.5% 21.25% Survey Question 

#30.a 

No of follow-up made with 

teachers, girls and parents by 

RHEST teams 

150 TBC Survey Question 

#30.a (used as a 

proxy for 858 

students in 5 

districts as 

parents were not 

reached)  

No of the events participated 

by Friday Facilitators (FFs) to 

foster coordination at the local 

level  

90  90 Question #6 FGD 

with Alums (the 

value is for one 

district on an 

average) per year 

in 18 districts 

No of the events conducted by 

RHEST teams such as meetings 

and interactions with the 

parents, teachers and other 

local stakeholders 

0 TBC IDI Question #5 

(Due to COVID-

19, it was not 

possible.) 

100% follow-up calls made 

with the absentees or their 

families 

NA 

 

38% Survey Question 

#30.b 

No of letters and calls received 

from the supported girls and 

FFs 

 

8,648 TBC IDI Question #12 

and Survey 

Question #26 

(Calculated for 

858 students for 

1 year) 
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Output 1.1: 

Increased access to 

government 

schooling for 

vulnerable girls and 

young women 

Enrolment of most at risk girls 

from marginalized community 

increased in government 

schools. 

NA TBC Data to be 

collected from 

schools by RHEST 

Output 2.1: 

Increased capacity 

of RHEST through 

the development of 

a Management 

Information System 

(MIS) 

No of activities conducted to 

develop the capacity of staff 

on MIS and increased 

performance of staff 

participated in the MIS 

training 

0 TBC IDI Question #4   

MIS is being 

developed by 

RHEST            

Update student data (GEPSE) 

and drop-outs 

NA Done To be collected 

by RHEST MIS 

team 

Output 3.1: Reduce 

drop-out rates by 

offering additional, 

supplemental, 

education support 

to students in the 

program 

No of the program-supported 

girls attending school regularly 

NA TBC Survey Question 

#1 

No of activities conducted by 

FFs such as meeting with the 

parents and school teachers to 

reduce drop-out rates 

NA TBC To be collected 

by RHEST from 

schools 

Improved performance of 

program-supported girls in 

terms of their participation in 

ECA 

NA TBC To be collected 

by RHEST from 

schools 

Better result of program-

supported girls in their annual 

exams 

NA TBC To be collected 

by RHEST from 

schools 

 

  



1 
 

CHAPTER 1: INTRODUCTION    

Situation Overview 

Human trafficking is a modern-day slavery. The Global Report on Trafficking in Persons, 2022 shows that 

there is a slight improvement in the percentage of trafficked women and girls globally. As compared to 

46% women and 19% girls trafficked in 2018, the proportion dropped to 42% and 18% respectively in 

2020.1,2 The report also shows that out of the detected victims of trafficking, majority of them below 31 

years were trafficked for sexual exploitation. For example, 43% of trafficked below 10 years of age, 66% 

of 10-14 years, 79% of 15-17 years, 92% of 18-22 years, 84% of 23-27 years and 48% of 28-31 years 

experienced sexual exploitation.3 

Girls Not Brides estimates that 8% of Nepal's girls get married before their 15th birthday and 33% get 

married before they turn 18.4  

Nepal Child Labor Report 2021 published by the International Labor Organization states that 1.1 million 

children (15.3%) of 7 million children of 5-17 years in Nepal are engaged in child labor.5 It also reveals that 

female children are more likely to be engaged in child labor (17%) than that of male children (14%). 

In Recommended Principles and Guidelines on Human Rights and Human Trafficking (E/2002/68/Add.1), 

the United Nations High Commissioner for Human Rights recommends 'developing programs that offer 

livelihood options, including basic education, skills training and literacy, especially for women and other 

traditionally disadvantaged groups'. The Article 9 of Trafficking in Persons Protocol stipulates that 'State 

parties shall adopt or strengthen legislative or other measures, such as educational, social or cultural 

measures, including through bilateral and multilateral cooperation, to discourage the demand that fosters 

all forms of exploitation of persons, especially women and children, that leads to trafficking.' Education, 

income, empowerment, protection networks, enabling and encouraging environments are key deterrents 

of girls trafficking, unsafe migration, child labor and child marriage.  

                                                             
1 https://www.unodc.org/documents/data-and-analysis/tip/2021/GLOTiP_2020_15jan_web.pdf 
2 https://www.unodc.org/documents/data-and-analysis/glotip/2022/GLOTiP_2022_web.pdf 
3 Ibid 
4 https://www.girlsnotbrides.org/learning-resources/child-marriage-atlas/regions-and-countries/nepal/ 
5 https://www.ilo.org/wcmsp5/groups/public/---asia/---ro-bangkok/---ilo-
kathmandu/documents/publication/wcms_784225.pdf 



2 
 

Introduction of RHEST 

Rural Health and Education Service Trust (RHEST) is a national non-government organization established 

in 1992. It has been implementing STOP Girl Trafficking (SGT) and In Honor of Amar (RHEST/Amar) 

projects, in addition to its other smaller programs such as maternal health and nutrition programs. In 

1997, the American Himalayan Foundation (AHF) started collaborating with RHEST as a funding partner. 

The SGT Project assists girls in grades one through ten. The RHEST/Amar project is for girls in grades 11 

and 12. 

Introduction of RHEST/Amar project 

Aiming at protecting the girls from trafficking, unsafe migration, child labor, and child marriage, the 

RHEST/Amar Project, in partnership with the Foundation for a Just Society International (FJSI) through the 

American Himalayan Foundation (AHF), provides educational support to girls in grades 11 and 12. 

Educational support to girls includes also technical education in various subjects. It's a long-term program 

and from July 2020 to July 2023, the RHEST/Amar project aims to support around 5,000 girls in 18 program 

districts6. 

Goal: The program-supported girls are able to live a dignified life through the support of the SGT and Amar 

project aimed to prevent them from human trafficking, unsafe migration, child labor, and early marriage, 

and to increase their capacity and leadership.  

Outcome 1: The program-supported girls get formal education up to grade 12.  

Outcome 2: RHEST's mechanisms at the local level (such as Alum and Friday Classes) are participated and 

supported by program-supported girls (grades 11 and 12) and pass-out girls.  

Outcome 3: Better coordination is established with the girls, their teachers, and the concerned 

mechanisms to follow up on the progress made under the program.  

                                                             
6 Syangja, Kaski, Kailali, Lalitpur, Chitwan, Sindhupalchowk, Kathmandu, Kavre, Banke, Bhaktapur, Makawanpur, 
Tanahu, Udayapur, Ramechhap, Siraha, Bardia, Surkhet and Kanchanpur 
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Objectives of the final impact evaluation 
 To evaluate the impact of education support provided to the selected girls to complete their 

education up to 12 grade; 

 To assess the strengths and weaknesses of the program and provide recommendations regarding 

areas for improvement in future programming;  

 To draw key lessons learnt, best practices and areas of concern for future programming.  
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CHAPTER 2: METHODOLOGY  

2.1. Deployment of an inclusive team  

An inclusive team of 13 researchers (85% of whom were females and 62% were local) carried out this final 

impact evaluation in 6 districts of Banke, Makawanpur, Sindhupalchowk, Surkhet, Tanahun and Udayapur. 

The team was led by Mr. Yagya Bikram Shahi, who has extensive experience in evaluating projects in Nepal 

and Africa. Ms. Usha Baniya, who has more than 25 years of experience in GESI and project management, 

and Mr. Sunil Rawal, who has carried out nearly half of a dozen of researches with Devsuits, were also 

part of the team.    

2.2. Mixed method   

A combination of quantitative and qualitative methods was used for the final impact evaluation as was 

done for the baseline evaluation. A survey with 386 students (including 21 from Surkhet) was conducted 

and FGDs with 167 persons and KIIs with 27 persons were conducted from all 6 districts. 

RHEST and non-RHEST students of the same schools were included in the survey to get a comparative 

insight on the support provided by RHEST. 

2.3. Orientation to the team and pretesting    

Several rounds of meetings and orientation sessions were organized for all study team to familiarize about 

study methodology, including the household survey questionnaire and study tools (guidelines for FGDs, 

KIIs). The orientation was facilitated by Team Leader together with data analyst and GESI expert in one of 

the orientations, officials from the RHEST shared about the project and expectation from the final impact 

evaluation. The field researchers conducted pretest in the field and provided feedback on the tools for 

refinement. 

2.4. Sampling method     

For the quantitative survey, the number of students from the treatment group was maintained at 240 as 

it was in the baseline survey. However, for the control group, the number of students increased from 89 

in the baseline to 125 in the final impact evaluation. From Surkhet, a small number of 21 students were 

included in the survey but the results are analyzed separately.  
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Out of 18 project districts, 6 districts were selected. However, in the comparative analysis of the survey, 

only the results of 5 districts that were part of the baseline survey have been used. Qualitative information 

from all 6 districts have been used to enrich the results of the final impact evaluation.  

Table 1: Number of students included in the final impact evaluation survey 

Districts Treatment Group Control Group 

Total no. of 

supported 

students7 

Number of 

randomly selected 

students 

Number of control 

group students (not 

supported) 

Banke 143 34 19 

Makawanpur 351 64 32 

Sindhupalchowk 407 83 45 

Tanahun 108 31 14 

Udayapur 233 28 15 

Total 1,242 240 125 

 

2.5. Comprehensive consultations 

This final impact evaluation was done through a comprehensive consultation with the pass-out students 

involved in Alums, advocacy groups, Friday Facilitators, parents, school management committees, 

teachers, local government representatives, youth clubs, mothers' groups, police, representatives of 

other CSOs and journalists. 

A total of 167 persons were consulted through FGDs and 27 persons were consulted through KIIs in the 

covered 6 districts.  

                                                             
7 Including technical streams 
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2.6. Field coordination and in-person survey 

RHEST focal persons and its local partners provided support to the research team in coordinating the 

meetings.  

Unlike in the baseline study which was conducted between April and July 2021 amidst lockdown, the 

enumerators visited the schools and households for the survey, taking precautions against COVID-19.  

2.7. Data protection, ethics and confidentiality   

Data protection was ensured by using secure platforms. The field researchers respected local cultures 

during the evaluation process. Prior, informed consent of participants was obtained from the participants 

to get their responses recorded and quoted. Confidentiality of responses was maintained without 

compromising with the gist of their statements.  
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CHAPTER 3: DATA ANALYSIS AND FINDINGS 

Demographics of survey respondents 

As compared to the 329 girls that participated in the baseline survey, 365 girls (240 RHEST-supported and 

125 not RHEST-supported) participated in the final impact evaluation from the 5 selected districts. In 

addition, 21 girls from Surkhet, who were not included in the baseline, were also included in the final 

impact evaluation to see any similarities or differences in the results they accomplished, the challenges 

they faced and the prospects they saw. However, their responses are analyzed separately. RHEST-

supported students (65.75%) are called a treatment group and the RHEST-not-supported students 

(34.25%) are called a control group. In the baseline, the control group was one-fourth (27%) of the total 

number of surveyed girls.  

Figure 1: Number of RHEST and non-RHEST students that participated in the baseline and final impact evaluation  

 

Among the respondents, less than one fourth (23.29%) had participated in the baseline study and 76.71% 

stated that they did not participate in the baseline study.  
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The mean age of grade 11 and 12 students from the treatment group found to be slightly higher than that 

of the control group students, indicating that the RHEST-supported girls had faced hurdles to start and 

continue their study. Overall, the mean age of respondents in the final impact evaluation was slightly 

lower than that of the baseline respondents as shown in the following figure.  

Figure 2: Mean age of Grade 11 and 12 students from treatment and control groups in the baseline and final impact evaluation 

 

Higher number of surveyed students were studying in Grade 11 than in Grade 12 and in technical schools 

both among RHEST-supported and RHEST-not-supported students as it was in the baseline.  

Figure 3: Grade wise distribution of respondents from treatment and control groups in the baseline and fimal impact evaluation  
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 By religion, 60.83% and 65.60% of treatment and control group respondents respectively came from the 

Hindu families, 28.75% and 29.60% from Buddhist families, 8.33% and 3.20% from Christian families and 

2.08% and 1.60% from Muslim families. The following figure shows the ethnicity of the respondents in 

treatment and control groups:  

Figure 4: Percentage of respondents by caste/ethnicity 

 

Profiles of qualitative study participants  

A total of 167 people was consulted through focus group discussions (FGDs) and another 27 persons 

through key informant interviews (KIIs) and meetings. The KII participants included local government 

officials, police officials, RHEST and its local partner organizations, organizations working on trafficking, 

teachers and journalists in all 6 districts.  

Figure 5: Types and numbers of FGD participants consulted during the evaluation 
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Based on the survey, FGDs and KIIs, the findings are presented against the baseline values for the outcome 

and output indicators in this report. 

Outcome 1: Program-supported girls get formal education up to grade 12 

Overall, the evaluation found that the completion rate of program supported girls is very good, mainly 

because of at least the following four elements, which can be replicated in other interventions:  

a. The students are provided with cash for essential supplies for education, e.g. books, stationeries, 

weather appropriate dresses, transportation facilities, room rents and school fees; 

b. The students are well connected with RHEST through phone calls, text messages, letters, 

paintings, literary compositions they are asked to submit on a monthly basis;  

c. Friday Facilitators and Alums track each and every student on a weekly basis, discuss their issues 

and attempt to resolve them, if any; 

d. Friday classes and extra-curricular activities keep them engaged, inspired and alert about the 

importance of them being educated and self-reliant. 

Sustained support from RHEST has an impact 

Both from the baseline and final impact evaluations, it is seen that the RHEST support to the girls started 

as early as from grade 1 but mostly from grades 6 and 7 as presented in the following figures.   

  

Indicator 1: Increased number of program-supported girls to complete grade 12. (Indicator 1 for 
Outome 1) 

Baseline: 0 

Endline: xxx (RHEST records) 

Clarifications: These numbers should come from the final results.  
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Figure 6: Number of students starting their study at different grades with support from RHEST (top-baseline, bottom-final 
impact evaluation) 

 

The continuous support provided to girls for their education in various forms by RHEST has been 

instrumental in transforming their lives and the initiative is highly applauded by the stakeholders. The 

consulted parents and teachers appreciated the approach of continuous support as it brought about 

meaningful changes in the lives of supported girls. Regular follow up and home visit from the Friday 

Facilitators, who are the RHEST graduates working in RHEST-supported schools to facilitate extra-

curricular activities every Friday, the pass-out rate of RHEST students has been high although it's not 100%.   
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Box 1: Opinion about RHEST support to students  

- RHEST program is very good and innovative. Its support is directly going to beneficiaries. 

- A head teacher, a KII participant, Udayapur 

- Most NGOs come and distribute bags, dress or stationeries in one or two sessions and vanish but 

RHEST is one among few that work for results. Once enrolled in the RHEST program, it provides a 

girl with what it takes to complete her education. 

- A Muslim woman, an FGD participant, mothers' group, Banke 
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The girls themselves are also found highly motivated and they are energetic. Among the randomly 

selected RHEST-students, 94% stated that they regularly attended their classes in spite of all odds whereas 

90% of the sampled non-RHEST students stated that they were regular in their classes. Among those who 

could not attend their classes regularly, 35.86% RHEST-supported girls stated that they fell ill whereas the 

percentage for control group girls was 52.17%. This indicates that health issues are common barriers to 

girls' education and that is being relatively addressed among RHEST-supported girls.   

Table 2: Frequency of RHEST support distribution to the students 

Frequency of 

RHEST support 

per annum 

Once a year Twice a year Thrice a year Don't know 

Baseline 5.8% 73.8% 17.5% 2.9% 

Final 5% 65.4% 25.8% 3.8% 

 

Figure 7: Students' perception about the timeliness of the support, in percentage 
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girls in schools in all RHEST/Amar project working districts as per the stakeholders. It is mainly due to the 

promotion of importance of girl’s education through RHEST intervention, awareness among both parents 

and teachers. The teachers are also found to have been committed and dedicated towards girls' 

education. Thus, the girls' enrolment in schools has increased in general.  

Improved financial status and literacy 

In line with its theory of change, the RHEST/Amar project has continued its educational support to the 

neediest girls who successfully complete Grade 10 with its support. Thus, it has supported those girls who 

are at high risk of being trafficked, of child marriage, of child labor including those from poor families, who 

are orphans, whose parents are missing and whose families are marginalized. Although the support to 

girls is for their education, it has helped reduce economic burden on those poorest families. RHEST pays 

schools fees for the supported girls and provides cash to purchase books, uniform, sweaters and to 

communicate with RHEST. In some cases, house rent or travel expenses are provided for those girls whose 

residences are away from the schools. This has also increased their financial literacy, such as expenditure 

planning, saving, prioritizing needs and tracking spending. 

The graduated girls are engaged in so many employment opportunities, such as Friday Facilitators, school 

teachers, sales persons at department stores, officers at NGOs and government offices. Few of them are 

self-employed, running their own businesses. Thus, the RHEST support has contributed to improving 

financial status of many families and girls.  

Box 2: Economic benefits of RHEST support  

- My livelihood has been improved due to RHEST intervention.  

- A Friday Facilitator, Udayapur 

- Most of the selected girls are from needy families but some of them are from well-to-do families 

due to influence and pressure.  

- A mother, an FGD participant, Bahunepati, Sindhupalchowk 

- Poor families do not approach us but there is a tremendous pressure from rich families to include 

their children in RHEST program. They send their sons to boarding schools and want to send their 

daughters to our school and with RHEST support.  

- A female SMC member, an FGD participant, Khajura, Banke  
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Similarly, the RHEST support has also helped the concerned girls to improve their financial literacy, such 

as financial planning, prioritizing the needs, becoming frugal and obtaining bills against their purchases. 

Child marriage is impacting on the girls' drop-out  

From the FGDs and KIIs, it was found that the level of awareness against child marriage and child labor 

has increased significantly and the RHEST-supported girls are actively campaigning against child marriage. 

Yet, child marriage is the biggest concern in girls' education. The Out of 365 respondents of the survey 

32.60% girls stated that they had knowledge of RHEST-supported girls leaving schools.  

In the baseline survey, 27% treatment group students and 20% of control group students had reported 

that they knew about 'drop-outs'. Main reason for leaving schools was mentioned as a child marriage 

(70.58%) followed by other reasons, e.g. unwillingness to study (8.40%), migration (5.04%) and others 

(15.97%). It shows that the trend of child marriage is increasing and the surveyed students are closely 

observing the situation. It is also likely that the same cases of drop-outs were referred to by multiple 

respondents, resulting in an increase in the frequency. Makawanpur has the highest number and 

percentage (44.79%) of drop-out reporting and Banke has the lowest (15.09%).  

  

Indicator 2: Decreased number of schools leaving (drop-out) girls. (Indicator 2 for Outome 1) 

Baseline: NA 

Endline: xxx 

Clarifications: To be collected from schools at the end of an academic year. 

Box 3: Factors affecting child marriage 

- When girls are married off at a lower age, the parents can escape from paying high dowry. 

Therefore, most Muslim girls are married before 15-16.  

- A mother, an FGD participant, Muslim, Banke 

- These days marriages are not initiated by parents. The girls and boys themselves get connected 

via social media and get married. During COVID-19 pandemic, children had to use phones and now 

these phones are the initiators of marriage.  

- A mother, an FGD participant, Makawanpur 
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Table 3: Number and percentage of survey respondents reporting drop-outs of RHEST-supported students 

Districts Banke Makawanpur Sindhupalchowk Tanahun Udayapur 

Total # of 

respontents 

53 96 128 45 43 

# and % of 

respondents 

reporting 

drop-outs 

8  

15.09% 

43 

44.79% 

41 

32.03% 

12 

26.67% 

15 

34.88% 

Nine cases of drop-out from grade 12 were reported during the final impact evaluation. This shows that 

there is still some room for improvement. 

Outcome 2: Effective mechanisms are established at the local level to support the 

program-supported girls and to protect them from trafficking, unsafe migration, child 

labor and early marriage  

The Alums and Advocacy Groups are the key mechanisms established by the RHEST-supported girls 

themselves. In some cases, they have also registered non-governmental organizations (NGOs). Although 

Indicator 4: Number of activities conducted under the leadership of Alum and Advocacy Groups such as advocacy and 
campaigns at the local and district level. (Indicator 2 for Outome 2) 

Baseline: 0 

Endline: 54 

Clarifications: Since this is an indicator for passed out girls, not applicable. However, the data from 

5 districts shows that 18.86% of previous pass-outs are running Friday Classes. On an average 3 

events are organized in each district. 

 

Indicator 3: Number of program-supported girls associated with Alum and Advocacy Groups. (Indicator 1 for Outome 2) 

Baseline: 0 

Endline: xxx 

Clarifications: Since this is an indicator for passed out girls, not applicable. However, the data from 

5 districts showed that 81.59% of previous pass-outs were in the Alum. The number in the final 

impact evaluation is estimated to have increased to 90%.   
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there are some internal and external challenges, such as fund-raising, organization building, sustaining, 

competing, confronting the dogma and getting support from the local governments and line agencies, 

such as the education offices, these mechanisms are instrumental to protect the girls from trafficking, 

unsafe migration, child labor and early marriage.  

Knowledge about local safety mechanisms 

On an average, 48.49% survey respondents knew about local mechanisms formed in their schools and 

communities to prevent trafficking, child marriage, child labor and unsafe migration. Highest number of 

respondents from Sindhupalchowk (62.50%) stated that they had knowledge about such local 

mechanisms followed by Makawanpur (55.21%), Udayapur (30.23%), Tanahu (24.44%) and Banke 

(15.09%). It shows that either the safety mechanisms are less visible or the students are ignorant about 

these mechanisms in Banke, Tanahu and Udayapur districts. Similarly, 88.71% of the surveyed girls 

(96.23% among RHEST-supported and 72.80% among control group) stated that they knew where to 

report any incident of trafficking, child marriage, child labor and unsafe migration.  

High coverage of girls in Alums 

Nearly 90% girls are seen to be involved in Alums which are loose networks of, in principle, ALL students 

graduated Grade 12 in a district with support from RHEST. Because of migration, outward movement for 

higher education, marriages and personal choices, some pass-out girls have not joined the Alums. The 

Indicator 5: Number of Friday classes and ECA activities run by program-supported girls in grades 11 and 12. (Indicator 3 
for Outome 2) 

Baseline: 206  

Endline: xxx 

Clarifications: Calculated for 858 students of 5 districts only. (Source: Survey question #15) 

 

Indicator 6: No of program-supported girls involved in the child and youth groups, NGOs and other organizations at the 
district and local levels. (Indicator 4 for Outome 2) 

Baseline: 225 

Endline: xxx 

Clarifications: The number is for 5 districts only (Source: Survey question #36.d) 
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Advocacy Groups are hybrid mechanisms with participation of selected RHEST graduates, representatives 

of local CSOs working against trafficking, for girls' education and gender equality or related subjects in 

each district. These groups are also joined by other human rights defenders, journalists, lawyers and other 

stakeholders as per the need. 

Some Alum groups are newly formed and yet to be functional. Old Alum groups also provided counseling 

to married girls and encouraged them to get re-enrolled in schools. Further the Alum groups have taken 

rape cases and sexual exploitation cases to the police and saved some girls from being trafficked. 

The Alum groups are also instrumental in selecting new students (beneficiaries), collecting their 

information in close coordination with the school teachers and Friday Facilitators, filling up forms, 

conducting home visits for verification of information provided in the forms and counseling.  

Alums and Advocacy Groups are leading advocacy activities  

Alums and Advocacy Groups have conducted advocacy activities for the rights of girls against trafficking, 

GBV, traditional harmful practices, child marriage, child labor, unsafe migration, discrimination and for 

protection and attainment of their rights.  

The Alums are working under the guidance of district level RHEST partners or focal persons as applicable. 

These networks are being utilized as sharing platforms for ideas, information and experiences, and also 

as safety nets. In addition, they organize community events and work with other CSOs. For girls from 

marginalized communities and their families, the groups are a source of power to advocate for collective 

good. 

Extra-curricular activities are like panacea 

The extra-curricular activities organized by the schools and facilitated by Friday Facilitators in the schools 

have demonstrated multiple benefits in addition to awareness raising, creating voice and agency and peer 

advocacy. These activities have stimulated creativity in students; instilled reading habit in them; enhanced 

their confidence and public speaking skills; contributed to improving their physical and mental health; 

diverted them from social evils like child marriage, drug abuse and excessive use of electronic gadgets; 
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improved their academic performance; helped them develop social skills of cooperation and healthy 

competition to name some.  

Figure 8: Number of respondents that participated in the extra-curricular activities (ECA) 

 

RHEST-supported girls and members of Alums8 are found to be organizing and participating in extra-

curricular activities in schools and in communities such as talk programs, art exhibition, painting 

competition, awareness rallies, street dramas against social evils like child marriage, drug abuse and 

untouchability, quiz contest, public speaking competitions, etc. The awareness programs involved 

parents, municipality representatives and SMC/PTA representatives. Besides, they also take part in 

discussions in Friday sessions on gender based violence (GBV), traditional harmful practices, menstrual 

hygiene, tree plantation, etc. These girls also taught their siblings about the things they have learnt in 

Friday classes and in community events.  

RHEST-supported girls also participate in programs organized by other governmental and non-

governmental entities, such as municipalities and CSOs. Fifty-nine percent of RHEST-supported students 

and fifty-one percent of RHEST-not-supported students stated that they participated in extra-curricular 

activities. 

  

                                                             
8 Alums are loose and autonomous networks of girls that have completed their education with support from 
RHEST. Such networks are initiated in each district by the girls themselves with initial support from RHEST.  
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Leadership skills developed of RHEST-supported girls 

RHEST-supported girls have amazingly developed their leadership skills as per the teachers, parents and 

SMC representatives. Out of 240 surveyed students, 230 (95.83%) in the final impact evaluation believed 

that they had developed leadership qualities from their involvement in the RHEST program whereas 225 

(93.75%) had the same belief during the baseline study.  

Many RHEST-supported girls have demonstrated leadership by holding key positions as a chair, vice chair, 

treasure and secretary of child clubs and youth groups in the schools and communities. They are also 

involved in Junior Red Cross Circles. Their confidence level has also been increased and are able to speak 

in public places without hesitation.  

Outcome 3: Better coordination is established with the girls, their teachers and the 

concerned mechanisms to follow up on the progress made under the program  

The RHEST-supported girls, through Alums, Advocacy Groups and NGOs they have established, are having 

a very good coordination among the girls, selected teachers, school management committees, local 

governments, police, other CSOs and allies in preventing trafficking, unsafe migration, child labor and 

Box 4: Opinion about RHEST-supported students' leadership 

- RHEST-supported students have been able to run their organization themselves for the past nine 

years. However, there is still a need for further support in fund-raising and organization 

development.  

- A KII participant, Banke, male, Khas/Arya 

- I have seen at least 6-7 girls supported by RHEST to have taken leadership roles in local 

organizations. Some are in schools, cooperatives and even in the RHEST.  

- A KII participant, female, local government official, Shuklagandaki Municipality, Tanahun 

Indicator 7: Monthly communication made by RHEST/Amar team with 90% program-supported 
girls. (Indicator 1 for Outome 3) 

Baseline: 17.5% 

Endline: 21.25% 

Clarifications: (Source: Survey question #30.a) 
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early marriage. Teachers are reported to have been cooperative by 100% RHEST-supported and 76% 

control group students. But there is more to be done in terms of sharing the achievements, challenges, 

best practices and lessons learnt.  

 

 

 

 

 

 

 

Indicator 8: No of follow-ups made with teachers, girls and parents by RHEST teams. (Indicator 2 
for Outome 3) 

Baseline: 150 

Endline: xxx 

Clarifications: The number is for 5 districts only (Source: Survey question #30.a used as a proxy) 2 

visits per year in 109 schools of 5 districts. 

 

Indicator 10: No of the events conducted by RHEST teams such as meetings and interactions with 
the parents, teachers and other local stakeholders. (Indicator 4 for Outome 3) 

Baseline: 0 

Endline: xxx 

Clarifications: Due to COVID-19, in the past one year, it was not possible. (Source: IDI with RHEST 

question #5) 

 

Indicator 11: 100% follow-up calls made with the absentees or their families (Indicator 5 for 
Outcome 3) 

Baseline: NA 

Endline: 38% 

Clarifications: Survey question #30.b. 

 

Indicator 9: No of the events participated by Friday Facilitators (FFs) to foster coordination at the 
local level. (Indicator 3 for Outome 3) 

Baseline: 90 

Endline: xxx 

Clarifications: These events are beyond their weekly classes at designated schools. 
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Communication with supported students has improved 

RHEST has strengthened its local presence and has increased its communication with the supported girls. 

For example, it has established a RHEST District Offices in Sindhupalchowk district, appointed a District 

Program Coordinator in Makawanpur district, established a District Contact Office in Tanahun district, 

appointed a Provincial Coordinator based in Banke district to look after the programs in Banke, Bardiya, 

Kailali, Kanchanpur and Surkhet, and designated a Program Officer for Udayapur district to provide 

support from Kathmandu. In addition, RHEST office from Kathmandu has a schedule to contact their 

students. When asked if people from the RHEST get in touch with them, 81.67% said 'yes'. However, 

majority of the students stated that they were contacted sometimes only as shown in the folloging figures.  

Figure 9: Percentage of respondents stating the frequency of calls from RHEST (Left-baseline, right-final impact evaluation) 

 

The means of contact used by RHEST to contact the students are as follow:  

  

17.50

2.50 1.67 2.92

72.50

2.92

20.83

9.58

0.42 2.92

61.67

4.58

Indicator 12: No of letters and calls received from the supported girls and FFs. (Indicator 6 for 
Outome 3) 

Baseline: 8,648 

Endline: xxx 

Clarifications: Approximate number for 5 districts only (Source: Survey question #26 and IDI with 

RHEST question #2) 
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Table 4: Means of contact used by RHEST to contact their students 

Means of contact (n-240) Baseline % 
Final impact 
evaluation % 

Via Telephone  92.92 78.75 

Via Friends 26.25 31.67 

Via Friday Facilitators 16.25 26.25 

Via School Teacher 14.17 30.00 

 Via Alums 0.42 3.33 

Via Local NGOs 0.42 1.25 

Via Local Staff - 1.67 

Others 0.42 - 

Friday Facilitators are RHEST ambassadors 

Friday Facilitators are the face of RHEST at the local levels. Teachers, RHEST-supported girls, SMC 

representatives, mothers’ groups and local CSOs know the Friday Facilitators as the representatives of 

RHEST. Their 'voluntary' engagement at the schools and communities has encouraged many other girls to 

start and continue their education. The RHEST-supported students consider Friday Facilitators as key 

actors to combat human trafficking, unsafe migration, child labor and early marriage.  

Figure 10: Percentage of RHEST-supported students who named their closest mechanism for their support 
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RHEST visits to districts has improved 

As per the responses from the surveyed students, the frequency of RHEST visits to districts has improved 

as shown in the following figures.  

Figure 11: Percentage of respondents that mentioned the frequency of RHEST visits to districts (Left-baseline, right-final impact 
evaluation) 

The local presence of RHEST has been backed up by such central level visits, during which education 

(89.17%), reproductive health (36.67%), violence (61.67%), citizenship (39.17%), RHEST/Amar project  

(67.50%), health (28.33%) and others, such as child marriage, trafficking, regularity in schools, awreness 

raising, book distribution and use of money (10.42%) are discussed.  

These RHEST visits are believed to be useful for monitoring of the program and coordination with other 

entities at the local levels. 

Follow-up for absentee has improved 

Alums and Friday Facilitators are tasked to follow-up absentees in the districts. The Friday Facilitators are 

the first persons to detect any absentees and can ask for the Alum's help to get the absentees back to 

schools. Because of the improved presence of RHEST and activeness of the Friday Facilitators, the 

absentees are tracked, counseled and supported to resume their studies.  
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Connection and creativity are encouraged through letters and calls 

As a unique feature of the program, RHEST requires the supported girls to make a call or send a text 

message to RHEST and write a letter or submit a work of creation in three months. Such a submission may 

be a literary composition, an artwork, a sketch or the like. This mandatory provision has encouraged 

creativity among the children and strengthened the bonding between RHEST and the supported girls.  

Figure 12: Frequency of students' communication with RHEST, by percentage (Left-baseline, right-final impact evaluation) 

 

Most preferred modes of communication adopted by the students are as follow:  

  

Box 5: Role of Friday Facilitators to reduce absenteeism  

- The Friday Facilitators are working with a minimum pay but they are the ones who follow-up the 

absence cases and bring them back to schools.  

- An FGD participant, Alum member, Tanahun 

- RHEST is supporting to reduce child marriage and trafficking. The Friday Facilitators help keep the 

girls at schools at a critical age.  

- A KII participant, female, local government official, Triyuga Municipality, Udayapur 

- At times, the students suddenly disappear from the school and when we try to track them by 

phone, their numbers are either unreachable or picked by somebody else. In these cases, the role 

of Friday Facilitators and Alums is important to track them.   

- A KII participant, female, a CSO representative, Makawanpur 
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Table 5: Most preferred modes of communication, by number and percentage 

Preferred modes of communication (n-240) Number Percentage (%) 

Telephone 216 90.00 

SMS 132 55.00 

Letter 66 27.50 

Email 4 1.67 

Social media 12 5.00 

In-person 17 7.08 

Through school 20 8.33 

Others 14 5.83 

Ninety-five percent of respondents stated that they maintained communication with RHEST to stay in 

touch. They also mentioned that they used these occasions to share about personal and social problems 

with the organization, such as illness, financial problems, incidences of child marriage. 

Observations from the final impact evaluation process including from Surkhet 

The intervention is highly appreciated by the beneficiaries and stakeholders as it not just gives 

scholarships or one-off support but provides the needy girls with a range of transformative assistance to 

prepare them for life. At the same time, there are questions raised by some stakeholders regarding the 

risk of dependency in the supported girls. 

Some of the key points raised by the consulted people include the following: 

Strengths Areas of improvement 

 The girls have learned to become self-sustaining 

 Confidence building, public speaking, leadership 

 Self-defense 

 Employability and employment 

 The girls are engaged in CSOs 

 Lack of recognition and identity at the 

policy level 

 Selection of students is not undisputed, so 

needs additional thoughts   

 Information sharing, coordination and 

collaboration with local levels needed 
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Table 6: Summary of strengths and areas of improvement in the program 

 

  

 Some are pursuing higher education including a 

medical doctor and in other technical streams 

 Parent education and awareness to send their 

girl child to schools 

 It is tangible, result-based and life-changing 

program which has brought inspiration in the 

community 

 Constitutional guarantee of right to education 

and SDG motto of 'Leave No One Behind' is 

supported 

 Provide mediation and counseling services 

at the local level 

 The issue of woman human right should 

be taken a campaign 

 Customize the intervention as per local 

needs  

 Link these girls with other resources for 

higher education 

 Activate protection cluster 

 Strengthen the local partner 

organizations, Alums and Advocacy 

Groups 

 Friday Facilitators need to be 

proportionately compensated 
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CHAPTER 4: CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

The final impact evaluation has been conducted against the three key outcomes. It's concluded that the 

program has been largely successful in making sure that the program-supported girls complete formal 

education up to grade 12 (Outcome 1).  

In terms of establishing effective mechanisms at the local level to support the program-supported girls 

and to protect them from trafficking, unsafe migration, child labor and early marriage, the program has 

been fully successful on its part by creating the Alums and Advocacy Groups (Outcome 2). However, the 

success of such mechanisms also depends on the broader context these mechanisms operate in. In the 

new federal system, there are new opportunities available at the local level. However, there are 

challenges also in terms of cut-throat competition for limited resources.  

Similarly, ensuring better coordination with the girls, their teachers and the concerned mechanisms to 

follow up on the progress made under the program (Outcome 3) is the bedrock of sustainability and 

contributes to achieving Outcome 2 of the program. The program has increased its efforts lately to get 

aligned with the new governance system. However, there is still some room for improvement to make 

sure that substantive coordination is established with relevant stakeholders. It can be done through a 

strategic thinking and planning.  

Recommendations 

The table below presents the status of recommendations made in the baseline study. 

Table 7: List of baseline recommendations and their current status 

Baseline recommendations Present status 

Recommendation 1: Update the modes of communication as far 

as practicable. Encourage students to open email accounts, 

write emails to RHEST, share experiences with other colleagues 

through online platforms where such facilities are available.  

Alums have created social media 

groups for experience sharing.  
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Recommendation 2: Increase external communication with 

media persons, police, like-minded organizations and any 

individuals or institutions that can be helpful to enhance gender 

equality and social inclusion, increase visibility and secure 

synergy. 

Limited progress has been noted 

on this front.  

Recommendation 3: Deal with schools institutionally. Put efforts 

to engage the school family rather than one or two teachers to 

ensure better ownership and support. Provide 'dignity kits' for 

girls students of program schools. 

School Management Committees, 

head teachers and focal teachers 

are aware of the program. 

Recommendation 4: Involve local governments from the 

beginning of the program and lobby with them for match 

funding to reach to more needy girls. 

Newly formed local governments 

are appraised of the program 

through PNGOs and Kishori 

Sambads organized by the local 

governments themselves. More 

engagement is needed. 

Recommendation 5: Introduce some ways to keep all Alum 

members connected, e.g. through a virtual platform, group SMS, 

etc. Capacity enhancement of Friday Facilitators should continue 

with new skills and materials.  

Strengthen  planning for girls and women empowerment  to 

ensure GESI friendly education mechanisms, for instance 

increasing girls' role in schools, their activeness, participation, 

their interaction with teachers, SMCs, etc. 

Alum members have started 

virtual groups. Strategic plan is 

required for a collective thinking 

and a forward-looking drive. 

Recommendation 6: Invest in documenting good practices, 

formulating necessary policies and operationalizing its MIS 

system, which should be updated regularly as per the 

contemporary needs. 

MIS is in place and database of 

students for all 214 schools from 

18 districts has been set up. 

Documentation of good practices 

is limited to periodic reporting and 

evaluations only. 
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Recommendation 7: Provide the Alums or Advocacy Groups or 

mothers' groups or child clubs with orientation on how they can 

link the program-supported girls with other services, such as 

counseling, referral, legal aid, sexual and reproductive health, 

financial support, life skills, when needed. 

There has been limited progress on 

this front. 

The following recommendations are made for upcoming planning and designing of the RHEST program. 

1. Offer policy advocacy: Consider leaving 'business as usual' and providing policy advice to the 

federal, provincial and local governments based on the three decades of experience and solid 

results produced. A concrete strategy for this might be required. 

2. Build capacity of project stakeholders: Consider building capacities of SMC/PTA/Alum/Advocacy 

Groups and CSOs so that they can sustain the results.  

3. Introduce behavior change interventions: Consider integrating behavior change interventions in 

reducing traditional harmful practices and social and gender discrimination in the community.  

4. Strengthen functional linkage with local levels: Consider strengthening functional linkage of the 

local CSOs, Alums, Advocacy Groups with the local governments through experience sharing and 

joint programs.  

5. Develop effective monitoring mechanisms: Consider periodic reviews of current monitoring 

mechanisms and develop joint monitoring systems in collaboration with the local governments.  

6. Expand vocational training and education: Consider expanding vocational training and 

education to the supported girls for their livelihoods. Based on the interest of the beneficiaries, 

promote indigenous skills and help them link with the market through digital means.  
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ANNEXES  

Annex 1: List of people consulted 
 

S. N. Name Role and address Mode of 
consultation 

Kathmandu 

1.  Dr. Aruna Uprety Executive Director Meeting 

2.  Ms. Shraddha Thapa Associate Executive Director Meeting 

3.  Ms. Swosti Joshi Program Manager Meeting 

Banke 

4.  Mr. Jeevan Pandey Journalist, Banke KII 

5.  Ms. Binu Giri Supervisor, PRC KII 

6.  Ms. Nirmala Subedi Regional Coordinator, PRC KII 

7.  Ms. Maheshwori Bisht Police Inspector, Women Cell, Banke KII 

8.  Mr. Ganesh Prasad 
Bhattarai 

Program Officer, RHEST Banke KII 

9.  Ms. Srijana Gautam Program Coordinator, Peace Rehabilitation 
Centre, Banke 

KII 

10.  Mr. Rishiram Sapkota Head Teacher, Gyanodaya Secondary School, 
Khajura, Banke 

FGD 

11.  Ms. Bhim Sara Bhandari SMC Chair, Gyanodaya Secondary School, 
Khajura, Banke 

FGD 

12.  Mr. Wokil Khan SMC Member, Gyanodaya Secondary School, 
Khajura, Banke  

FGD 

13.  Mr. Ram Bahadur Khawas SMC Member, Gyanodaya Secondary School, 
Khajura, Banke 

FGD 

14.  Mr. Chandra Prakash 
Khadka 

Accountant, Gyanodaya Secondary School, 
Khajura, Banke 

FGD 

15.  Mr. Suman Singh Basnet SMC Member/Teacher Representative, 
Gyanodaya Secondary School, Khajura, Banke 

FGD 

16.  Mr. Narad Prasad Sharma SMC Member, Gyanodaya Secondary School, 
Khajura, Banke 

FGD 

17.  Mr. Purna B. Bhandari Ward Chair, Khajura-3, Banke FGD 

18.  Ms. Sunita Sunar Housewife, Baijanath-8, Banke FGD 

19.  Ms. Tulasa Bohara Mother's Group, Khajura-7, Banke FGD 

20.  Ms. Dilsari Darlami Mother's Group, Khajura-7, Banke FGD 

21.  Ms. Sakila Sahin Mother's Group, Khajura-8, Banke FGD 

22.  Ms. Bishnumaya Badi Mother's Group, Khajura-7, Banke FGD 

23.  Ms. Sabnam Sahin Mother's Group, Khajura-8, Banke FGD 

24.  Ms. Ram Kumari Tharu Mother's Group, Khajura-5, Banke FGD 

25.  Ms. Saraswoti Basnet Friday Facilitator, Banke FGD 

26.  Ms. Sita B.K Alum Member, Banke FGD 

27.  Ms. Ratna Poudel Advocacy Group, Banke FGD 
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28.  Ms. Aasha Kumari Tharu Friday, Facilitator, Treasurer, HEDC, Banke FGD 

29.  Ms. Puspa Chaudhary Advocacy Group, Banke FGD 

30.  Ms. Sangita Tharu Advocacy Group, Banke FGD 

31.  Ms. Puja Kuwar Advocacy Group, Banke FGD 

32.  Ms. Tulasa Thapa Social Mobilizer, HEDC, Banke FGD 

33.  Ms. Nirmala Khatri Chair, HEDC, Banke FGD 

34.  Ms. Susmita k. Oli Advocacy Group, Banke FGD 

35.  Ms. Roshani Sunar Advocacy Group, Banke FGD 

36.  Ms. Samati Kumari Tharu Advocacy Group, Banke FGD 

37.  Ms. Sarita K.C Advocacy Group, Banke FGD 

Makawanpur 

38.  Ms. Maya Tamang Program Co-ordinator, Maiti Nepal KII 

39.  Ms. Shuva Laxmi BK Nepal Press Federation of Makwanpur 
Secretary 

KII 

40.  Mr. Aita Ram Tamang Education Department Head of Bakaiya RM KII 

41.  Ms. Sungava Lama  Police, Makwanpur District   KII 

42.  Ms. Alina Syanbo Program Coordinator, Mahila Tatha Balbalika 
Sarokar Kandra 

KII 

43.  Ms. Mandu Lama Teacher, Shree Jana Jagriti SS KII 

44.  Ms. Gyanu Lama Mother’s Group, Makawanpur FGD 

45.  Ms. Sushila Rai Mother’s Group, Makawanpur FGD 

46.  Ms. Mandu Lama Mother’s Group, Makawanpur FGD 

47.  Ms. Niru Thing Mother’s Group, Makawanpur FGD 

48.  Ms. Kumari Moktan Mother’s Group, Makawanpur FGD 

49.  Ms. Pramila Lunba Mother’s Group, Makawanpur FGD 

50.  Ms. Bishnu Maya Moktan Mother’s Group, Makawanpur FGD 

51.  Ms. Saraswoti Parkhin Mother’s Group, Makawanpur FGD 

52.  Ms. Kalpana Parkhin Mother’s Group, Makawanpur FGD 

53.  Ms. Nisha Lama Mother’s Group, Makawanpur FGD 

54.  Ms. Rashni Darji Alum, Makawanpur FGD 

55.  Ms. Pramila Dhamala Alum, Makawanpur FGD 

56.  Ms. Manju Gongba Alum, Makawanpur FGD 

57.  Ms. Sony Majhi Alum, Makawanpur FGD 

58.  Ms. Man Kumari Bhandari Alum, Makawanpur FGD 

59.  Ms. Manisha Syangtan Alum, Makawanpur FGD 

60.  Ms. Manisha Gole Alum, Makawanpur FGD 

61.  Ms. Manisha Tamang Alum, Makawanpur FGD 

62.  Ms. Kalpana Pakhrin Alum, Makawanpur FGD 

Sindhupalchowk 

63.  Mr. Ramchandra Basnet Mediaperson, Sindhupalchowk KII 

64.  Ms. Sarala Shrestha Police Officer, Sindhupalchowk KII 

65.  Ms. Nirjana Nepal Teacher, Jalpadevi Secondary School, 
Sindhupalchowk 

FGD 
 

66.  Ms. Seti Gautam Mother’s Group, Sindhupalchowk FGD 
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67.  Ms. Laxmi Ghimire Mother’s Group, Sindhupalchowk FGD 

68.  Ms. Chandra Kumari Majhi Mother’s Group, Sindhupalchowk FGD 

69.  Ms. Radika Majhi Mother’s Group, Sindhupalchowk FGD 

70.  Ms. Laxmi Dhakal  Mother’s Group, Sindhupalchowk FGD 

71.  Ms. Chandika Nepal Mother’s Group, Sindhupalchowk FGD 

Surkhet 

72.  Mr. Uttam Acharya Education Officer, Birendranagar Municipality, 
Surkhet 

KII 

73.  Ms. Nisha Poudel Senior Psychosocial Counselor, Aawaj, Surkhet KII 

74.  Mr. Sushil Karki Program Manager, Aawaaj, Surkhet KII 

75.  Mr. Janak B. Singh Principal, Shikhar Secondary School, Surkhet FGD 

76.  Ms. Laxmi Khadka  Alum, Surkhet FGD 

77.  Ms. Durga Budda Alum, Surkhet FGD 

78.  Ms. Sushma Sarki Alum, Surkhet FGD 

79.  Ms. Mina Rokaya Friday Facilittor, Surkhet FGD 

80.  Ms. Bimala Chunara Alum, Surkhet FGD 

81.  Ms. Bindu Pariyar Alum, Surkhet FGD 

82.  Ms. Gita Rana Alum, Surkhet FGD 

83.  Ms. Puspa kumara sharma Alum, Surkhet FGD 

84.  Ms. Pushpa  Khadka Alum, Surkhet FGD 

85.  Mr. Purna B. Rokaya Chair, Parent Teacher Association, Shikhar SS, 
Surkhet 

FGD 

86.  Ms. Asmita Gharti SMC Member Shikhar SS, Surkhet FGD 

87.  Mr. Aman Chunara SMC Member Shikhar SS, Surkhet FGD 

88.  Sabitra Adhikari Member, Parent Teacher Association, Shikhar 
SS, Surkhet  

FGD 

89.  Lila G.C. SMC Member Shikhar SS, Surkhet FGD 

90.  Sita Bhandari SMC Member Shikhar SS, Surkhet FGD 

91.  Tikaram Subedi SMC Member Shikhar SS, Surkhet FGD 

92.  Madan B. Pun Magar Vice Principal, Shikhar SS, Surkhet FGD 

93.  Tek B. Oli Teacher, Shikhar SS, Surkhet FGD 

Tanahu 

94.  Ms. Sangam BK Mediaperson, Tanahu KII 

95.  Mr. Keshav Raj Poudel Principal, Tanahu KII 

96.  Ms. Sunita Sunar Asha Microfinance, Tanahu KII 

97.  Ms. Dhan Kumari Chhetri Asha Microfinance, Tanahu KII 

98.  Mr. Indira Poudel Vice Principal, Tanahu KII 

99.  Ms. Bimala Kafle Teacher, Tanahu FGD 

100.  Mr. Mad Bahadhur Kuwar Teacher, Tanahu FGD 

101.  Ms. Radha Kafle  Teacher, Tanahu FGD 

102.  Mr. Santosh Lamichane  Teacher, Tanahu FGD 

103.  Ms. Laxmi Ale  Teacher, Tanahu FGD 

104.  Ms. Tara Shrestha  Teacher, Tanahu FGD 

105.  Ms. Amrita Kuwar B.K Teacher, Tanahu FGD 
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106.  Ms. Dipika Pariyar Teacher, Tanahu FGD 

107.  Ms. Sangita B.K Advocacy Group, Tanahu FGD 

108.  Ms. Binita BK Advocacy Group, Tanahu FGD 

109.  Ms. Sumitra Bhujel Advocacy Group, Tanahu FGD 

110.  Ms. Aasha Poudel Advocacy Group, Tanahu FGD 

111.  Ms. Sita Dhakal Advocacy Group, Tanahu FGD 

112.  Ms. Bipana Pariyar Advocacy Group, Tanahu FGD 

113.  Ms. Debita B.K Advocacy Group, Tanahu FGD 

114.  Ms. Beli Maya Kumal Friday Facilitator, Tanahu FGD 

115.  Ms. Krishna Kumari Rana  Advocacy Group, Tanahu FGD 

116.  
Ms. Rita Sharma 

Member, Settlement Development Committee, 
Tanahu 

FGD 

117.  
Ms. Mina Lamsal 

Member, Settlement Development Committee, 
Tanahu 

FGD 

118.  
Ms. Sita Khanal 

Member, Settlement Development Committee, 
Tanahu 

FGD 

119.  Ms. Apsara Shrestha Alum, Tanahu FGD 

120.  Ms. Kamala Maya B.K Mother's Group, Tanahu FGD 

121.  Ms. Sita B.K Mother's Group, Tanahu FGD 

122.  Ms. Binita Sunar Alum, Tanahu FGD 

123.  Ms. Ashmita Sunar Alum, Tanahu FGD 

124.  Ms. Rita Shrestha  Alum, Tanahu FGD 

125.  Ms. Sujita Gurung Alum, Tanahu FGD 

126.  Ms. Rina Rana Alum, Tanahu FGD 

127.  Ms. Rajina Miya Alum, Tanahu FGD 

128.  Ms. Anjali B.K. Alum, Tanahu FGD 

129.  Mr. Kishwor Purna 
Acharya  

SMC member, Tanahu FGD 

130.  Ms. Gomaya Thapa SMC member, Tanahu FGD 

131.  Ms. Belisara Thapa SMC member, Tanahu FGD 

132.  Ms. Jyoti Tharu  Student, Tanahu FGD 

133.  Ms. Kalpana Kafle Student, Tanahu FGD 

134.  Ms. Akancha Sigdel Student, Tanahu FGD 

135.  Ms. Samikshya  Student, Tanahu FGD 

136.  Ms. Aashika Bastola Student, Tanahu FGD 

137.  Ms. Binita Thapa Student, Tanahu FGD 

138.  Ms. Rebika Thapa Student, Tanahu FGD 

139.  Ms. Radhika Thapa Student, Tanahu FGD 

140.  Ms. Kriti Magar Student, Tanahu FGD 

141.  Ms. Sushma Sejwal Student, Tanahu FGD 

Udayapur 

142.  Mr. Hom Bahadur Dahal Ward Chair, Triyuga, Udayapur KII 

143.  Mr. Dharmanand Dahal Vice Principal, Udayapur KII 

144.  Mr. Gyandra Kumar Shahi SMC Chair, Udayapur FGD 

145.  Mr. Bhanubhakta Dahal Chair, Parent Teacher Association, Udayapur FGD 
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146.  Mr. Laxmi Prasad Dahal SMC Member, Udayapur FGD 

147.  Mr. Lila B. Dahal SMC Member, Udayapur FGD 

148.  Mr. Bharat Karki Farmer, Udayapur FGD 

149.  Ms. Nirmala Kunwar Teacher, Udayapur FGD 

150.  Ms. Nir Kumari Khadka SMC Member, Udayapur FGD 

151.  Ms. Pabitra Shahi SMC Member, Udayapur FGD 

152.  
Mr. Rudra Prasad Pokharel 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

153.  
Mr. Birendra Khadka 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

154.  
Ms. Yosada Magar 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

155.  
Mr. Milan Pariyar 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

156.  
Mr. Kadka B. Khatri 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

157.  
Mr. Pralad B. Khatri 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

158.  
Mr. Gas Bahadur  

Jalpa Integrated Development Society, 
Udayapur 

FGD 

159.  
Mr. Aanand Khadka 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

160.  
Ms. Dharti Ale Magar 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

161.  
Mr. Saroj Giri 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

162.  
Mr. Prem B. Budathoki 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

163.  
Mr. Nabaraj Rana Magar 

Jalpa Integrated Development Society, 
Udayapur 

FGD 

164.  Ms. Tanka Kumari Ghale 
Magar 

Alum, Udayapur FGD 

165.  Ms. Diki Layo Magar Alum, Udayapur FGD 

166.  Ms. Binita Rai Alum, Udayapur FGD 

167.  Ms. Sabina B.K. Alum, Udayapur FGD 

168.  Ms. Bishnu Maya Samala 
Magar 

Alum, Udayapur FGD 

169.  Ms. Subida Tamang Alum, Udayapur FGD 

170.  Ms. Prasansa  Pariyar Alum, Udayapur FGD 

171.  Ms. Bina Pariyar Alum, Udayapur FGD 

172.  Ms. KhasariKumari Magar Alum, Udayapur FGD 

173.  Ms. Manisha Sah Alum, Udayapur FGD 

174.  Ms. Sumitra Pulami Alum, Udayapur FGD 

175.  Ms. Niruka Raya Alum, Udayapur FGD 

176.  Ms. Manita Tamang Alum, Udayapur FGD 
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177.  Ms. Sabina Rai Alum, Udayapur FGD 

178.  Ms. Sunita Kinring Alum, Udayapur FGD 

179.  Ms. Sarmila Puri Advocacy Group, Udayapur FGD 

180.  Ms. Saroja Pariyar Advocacy Group, Udayapur FGD 

181.  Ms. Pabitra Magar Advocacy Group, Udayapur FGD 

182.  Ms. Bhawana Rai Advocacy Group, Udayapur FGD 

183.  Ms. Lalita Chaudhary Advocacy Group, Udayapur FGD 

184.  Ms. Januka Kumari 
Chaudhary 

Advocacy Group, Udayapur FGD 

185.  Ms. Laxmi Sardhar Advocacy Group, Udayapur FGD 

186.  Ms. Sandhya Bhujal Advocacy Group, Udayapur FGD 

187.  Mr. Ved Prasad Chapagain Teacher, Udayapur FGD 

188.  Ms. Chinimaya Karki Teacher, Udayapur FGD 

189.  Ms. Bhim Kumari Magar Teacher, Udayapur FGD 

190.  Ms. Radika Magar Teacher, Udayapur FGD 

191.  Ms. Sita khadka Teacher, Udayapur FGD 

192.  Ms. Laxmi Chaudhary Teacher, Udayapur FGD 

193.  Mr. Pasayal Ale Teacher, Udayapur FGD 

194.  Mr. Shyam Bahadur Khatri Teacher, Udayapur FGD 
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Annex 2: Tools  
Master Questions for Alum/Advocacy Group 

1. Are you associated with RHEST/AMAR? (Alum or Advocacy) 

2. In what capacity are you involved in ALUM/Advocacy group and since when?  

3. What do you know about RHEST/AMAR Program?  

4. Do you know about student selection process, how they come into RHEST/Amar 

Program? 

5. In what kind of activities are the RHEST/AMAR girls involved in?  

6. What kind of activities does ALUM/Advocacy group do? Do you collaborate with 

SMCs/Schools? How does it work? 

7. How is the relationship between ALUM/Advocacy group and RHEST? How is the working 

module? Is there any collaboration? And how it works? 

8. How is the situation of girls’ education in your community? How are the drop out ratio? 

What is your opinion on it? 

9. Do you check on the RHEST/Amar students? Are they regular in school? What may be the 

reason for being irregular in school?  

10. Due to this program what difference are there in new admission and dropouts from 

school? 

11. What are the main challenges you have seen in this program? 

12. What role is ALUM/Advocacy playing in motivating girls to go to school?  

13. What inspiration other girl children are getting from RHEST/Amar students and 

ALUM/Advocacy group themselves? 

14. What changes have you noticed in yourself after being associated with ALUM/Advocacy 

group? 

15. Could you please tell us about situation of violence against women and girl child in your 

society? 
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16. How often or what kind of violence against women - girl child, human trafficking and 

unsafe migration have you notice in your society? Is there any incident that you can share 

with us? What did ALUM do in such situation? 

17. What is the situation of Child Marriage and Child Labor in your village? How many and 

what kind of cases are seen? What steps have you taken to reduce those? 

18. In these cases, do ALUM work independently or coordinate with other stakeholders to 

bring perpetrators under the law? How easy it is for the victim to get the legal action? 

19. How easy is it to file a case in Police Station or is it difficult?  

20. Have you ever come across any threat or political interference? How do you handle such 

situation? Who do you ask/go for help?  

21. In your opinion what is the reason for continuous violence against women and girl child 

in our society? Please give some examples. 

22. What are the measures made community members, any functioning groups such as 

women’s group, mother’s group, child club, youth club, etc to minimize violence against 

women girl child, human trafficking, unsafe migration, and child labor?  

23. How effective are those local measures? 

24. How is the participation of women, girl child and people from confined communities in 

the programs (programs conducted by Alum/ECAs/Advocacy interventions) run by local 

bodies and NGO’s? 

25. Have RHEST/Amar girls ever come to you looking for any sort of assistance or help? 

26. Do you know of any RHEST/Amar or ALUM girls reached in leading position in the local 

groups, clubs, and other government non-government organizations? Could you tell us 

about them? How many are there? Where are they and how have their lives changed? 

27. What prevents the RHEST/Amar and Alum girls to hold the leading positions in 

government and non-government organizations at the local and district levels?  

28. What are the main achievements and changes from this program? 
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29. To achieve the objective of this program, what sort of cooperation has been done with 

other organization working with same objective (girls’ education, stop human trafficking, 

reduce child marriage, child labor, unsafe migration)? 

30. In your opinion what does civil society need to do to eliminate violence against women 

and girl child? 

31. What do you suggest in making this program more effective? 

 

FGD with SMCs/teachers (Checklist) 

1. What do you know about RHEST/Amar Program? 

2. What is the situation of violence against women and girl child in your society? 

3. What sorts of cases are there in your village regarding violence against women and girl 

child, human trafficking, unsafe migration and how often that happens? 

4. What is the situation of child marriage and child labor in your village? What sorts of cases 

are there? What have you tried to minimize these? 

5. Are there any grievance mechanisms in your schools to deal with the issues and cases 

related violence against girls or abuses?    

6. What laws, policies and strategies do you think are developed by this municipality to end 

violence against women and girls? 

7. How many of RHEST/Amar girls have reached in leading position in the local groups, clubs, 

and other government non-government organizations? 

8. In what kind of activities are RHEST girls involved in? 

9. What are they doing and how are they contributing to their society? 

10. What inspiration other girl children are getting from them? 

11. What changes have you noticed in them? 

12. How is the participation of women, girl child and people from confined communities in 

the programs run by local bodies and NGO’s? 

13. In your opinion what is the reason for continuous violence against women and girl child 

in our society? Please give some examples. 
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14. What are the measures made by locals to minimize violence against women girl child, 

human trafficking, unsafe migration, and child labor?  

15. How effective are those local measures? 

16. What are the main achievements and changes from this program? 

17. What is the rate of new admission and dropouts in schools? 

18. How many RHEST/Amar students are regular in school? 

19. Due to this program what difference are there in new admission and dropouts from 

school? 

20. What are the main challenges you have seen in this program? 

21. To achieve the objective of this program, what sort of cooperation has been done with 

other organization working with same objective? 

22. In your opinion what does civil society needs to do to eliminate violence against women 

and girl child? 

23. What do you suggest in making this program more effective? 

24. Are the parents and family members of program-supported girls in the SMC? If yes, how 

effective is their participation in the decision making?       

25. Do you meet with the parents or their family members?  What do you talk about in the 

meeting?    

FGD with mothers groups/youth clubs 

1. What are the most pressing issues of girls in your community? 

2. How can girls be saved from being trafficked, child marriage or child labor? What role do 

you think your group and club can play to end VAW and GBV? 

3. Have you heard about RHEST Alum/Advocacy group programs? What their activities are 

like? 

4. Are you a mother or family members of RHEST’s program-supported girls?  If yes, how 

has the program support helped to bring positive change in their lives?   

KII with head teachers 

o How have you taken RHEST/Amar Program as a whole? 
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o Do you think if this program were not there the case of child marriage, girl trafficking and 

child labor would have increased? 

o Did you see involvement of RHEST/Amar girls are in Child Club, Youth Club, NGOs, and 

other organizations? If not, how can this school support the girls to develop their 

leadership and represent government and non- government organizations at the district 

and local levels?   Have you seen any positive or negative changes in girls before and after 

being in this Program? 

o What is the strength of program? Why? 

o  Any areas for improvement of this program? Why? 

o What should be done to make this program more effective in the future? 

o Any other suggestions/feedback. 

KII with media person, police, other CSOs 

1. What are the most pressing issues of girls in your community? 

2. How can girls be saved from being trafficked, child marriage or child labor?  

3. Do you know of any program or organization in your area working in education to reduce 

such issues? 

4. Are such interventions important in your society? How are they contributing? 

5. Does your media covers cases, stories and issues with regard to VAW and GBV? Have any 

actions taken by the authorities to hold the perpetrators accountable after VAW and GBV 

cases and issues reported in your media?    Have you heard about RHEST/Amar Program? 

6. Has this program worked against decreasing crime to girl child? If Yes give example. Do 

you think if this program was not there, there will be increase number of girl child 

trafficking, child marriage and child labor? 

7. What role do you think the media has to play to end GBV and VAW?     

8. Feedback/Any other suggestions. 

KII with RHEST partner organizations 

1. What is your role in RHEST/Amar Program? 
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2. Since when are you in partnership with this program? 

3. How important is this program for your organization? Give example. 

4. How are you supporting the girl students in this program? 

5. What are the supports provided by your organization to Alum and advocacy groups?    

6. Do you see any connection of ALUM/Advocacy group in the or for program? 

7. Do RHEST/Amar assist or guide you to perform the task? 

8. How is the coordination and communication part? How is the coordination and 

communication channel? 

9. How often does RHEST call in a year to inform about the absent girl students? How is the 

monitoring from the central level? How many times do they visit and interact in person? 

10. In a year how many calls or letters do the students write to RHEST? 

11. Do you think if this program was not there, there will be increase number of girl child 

trafficking, child marriage and child labor? 

12. Do you monitor the activities conducted by Alum and advocacy groups?  If yes, when and 

how you monitor and who do you share the findings of monitoring?     

13. Tell us about the strengths of this program? Why? 

14. What are the areas of improvement of this program? Why? 

15. What should be done to make this program more effectively in the future? 

16. Any other feedback/suggestions. 

KII with RHEST focal persons 

1. What is your role in RHEST/Amar Program? How are you supporting the girl students in 

this program? 

2. What are key problems of girls' education? What is the situation about child labor, child 

marriage, trafficking and unsafe migration? 

3. How can these problems be addressed? Who should do what? 

4. What changes have you observed in the work of ALUM/Advocacy groups/Friday 

Facilitators? 
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5. How is the coordination and communication part? How is the coordination and 

communication channel? 

6. Tell us about the strengths of this program? Why? 

7. What are the areas of improvement of this program? Why? 

8. What should be done to make this program more effectively in the future? 

9. Any other feedback/suggestions. 

In-depth interview with RHEST and AHF 

1. In what time interval do you prepare the plans for the program? 

2. Who all participates in preparing programs pattern? 

3. In what time and who participates in overviewing the plans? 

4. Is the MIS in place? Are staff trained on it? How has it affected the staff performance? 

5. In a year how many times do you visit the districts and schools for monitoring? 

6. How do you address the problems and weakness seen during the monitoring visits? 

7. Do you have staffs in districts? If not, how has this impacted the program delivery? If yes, 

what is your assessment of the new arrangement?  

8. How often does RHEST call in a year to inform about the absent girl students? 

9. What percentage of girls are reached by RHEST/Amar? 

10. What percentage of program-supported girls run Friday classes and ECA activities? 

11. How many girls are involved in child clubs, youth clubs, NGOs and other organizations? 

12. In a year how many calls or letters do the students write to RHEST? 

13. Do you prepare reports while operating trainings? Provide a sample? 

14. Are there any examples of miscreant by the beneficiaries? How do you address them? 

15. What is the initial budget of the program? What is it after the reviewing? What is the 

expenses percentage? 

16. In which heading in budget there is less expenses? Why? 

17. In which heading in budget there is more expenses? Why? 

18. What do you think is the main achievement of this program? 
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19. What are other the alliances and networks at the local, district and national levels to 

support your organization to end VAW and GBV?   

20. How often RHEST does hold meeting independently and with AHF to review the program 

implementation, achievements, and challenges?  

21. If you got chance to restart this program, what do you want to add or remove? 

22. Anything else? 

 

u|fdL0f :jf:Yo tyf lzIff ;]jf sf]if 

tYofÍ ;Íngsf nflu 

;j]{If0f k|ZgfjnL (Survey Questionnaire) 
;j]{If0fstf{n] ;j{k|yd cfkm\gf] kl/ro lbg] / pQ/bftfnfO{ cGtjf{tf{sf] p2]Zo atfpg] . 

/]:6÷cd/ kl/of]hgf kmfp08]zg km/ h:6 ;f];fO6Lsf] cfly{s ;xof]udf cd]l/sg lxdfnog kmfp08]zgsf] ;xof]udf 

!* lhNnfdf ;~rflnt kl/of]hgf xf] . of] kl/of]hgfsf] p2]Zo sIff !! / !@ df cWoog ug]{ 5fqfx?nfO{ z}lIfs 

;xof]u pknJw ug]{ /x]sf] 5 . /]:6÷cd/ kl/of]hgfsf] clGtd d"NofÍg ug]{ ;j]{If0fsf] k|of]hgsf] nflu 8]e;'6\; eGg] 

;+:yfn] of] k|ZgfjnL tof/ kf/]sf] xf] . o;df ;f]lwPsf k|Zgx?sf] hjfkm uf]Ko /flvg]5 . To;y{ oxfFx?nfO{ 

cGtjf{tf{sf] qmddf ;f]lwPsf k|Zgx?sf] hjfkmx? lgw{Ss eP/ lbg' x'g cg'/f]w ub{5f}+ .  

tkfOFn] rfx]df of] cGtjf{tf{ s'g} klg ;dodf 5f]8\g ;Sg'x'g]5 / s'g} k|Zgsf] pQ/ glbg klg ;Sg'x'g]5 .  

of] cGtjf{tf{sf] ;do sl/a @) ldg]6sf] x'g]5 .  

s] tkfOF of] cGtjf{tf{df ;xefuL x'g OR5's x'g'x'G5 <         -    _ 5'             -    _ 5}g 

olb æ5}gÆ eGg] pQ/ cfPdf cGtjf{tf{ cGTo ug'{xf];\ . 

pQ/bftfsf] k|sf/ :  

-   _ /]i6÷cd/ sfo{qmddf ;+nUg ePsf]  

-   _ /]i6÷cd/ sfo{qmddf ;+nUg gePsf]  

-   _ a];nfOg d"Nof+sgdf ;+nUg ePsf]÷gePsf] 

;j]{If0fstf{sf] gfd :  

-   _ vfnL  -   _ vfnL       -   _ vfnL   -   _ vfnL    

-   _ vfnL   -   _ vfnL       -   _ vfnL  

pQ/bftfsf] gfd / y/ M ====================================================               sIff M ============================== 

lnË: -   _ dlxnf              -   _ cGo eP v'nfpg]  pd]/ -k'/f u/]sf] jif{_ =============================== 

;e]{If0f g+M__________ 
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7]ufgfM lhNnf  M ==============================                    uf=kf=÷gu/kflnsf M ==============================              
jf8{ g+  M =======================================                       6f]n M ============================== 

ljBfno÷lzIf0f ;+:yfsf] gfd M ============================== 

lzIf0f ;+:yfsf] 7]ufgfM                       uf=kf=÷gu/kflnsf M ==============================                                   
jf8{ g+ M ==============================               6f]n M ============================== 

wd{ M   

-   _ lxGb'   -   _ af}4   -   _ O:nfd  -   _ lqml:rog   -   _ cGo eP v''nfpg'xf];\ M ===================== 

hfthflt [lbOPsf] ;"rLsf] cufl8 lrGx nufpg'xf];\]  

-   _ kxf8L blnt,    -   _ dw];L blnt,    -   _ yf?      -   _ d'l:nd,      -   _ t/fO{ 

hghflt,      -   _ kxf8L hghflt, -   _ v;÷cfo{ -a|fXd0f, If]qL, 7s'/L, bzgfdL_,  -   _ cGo eP, oxfF 

v'nfpg'xf];\ ================ 

j}jflxs l:yltM -   _ cljjflxt   -   _ ljjflxt   -   _ ;DaGw laR5]b  -   _ Psn     -   _ 5l'6\6P/ 

a;]sf] 

 

 

Outcome 1. The program-supported girls get formal education up to grade 12 
! 

-s_ 

sf]/f]gfsf] sf/0fn] ljBfno÷sn]h 

aGb x''g'eGbf cufl8;Dd jf clxn] 

tkfOF lgoldt ?kdf ljBfnodf 

uO/xg' lyof]÷5 < 

 

-    _ lyPF÷5' 

-    _ lyOgF÷5}g 

! 

-v_ 

olb ljBfno÷sn]h aGb lyof]÷5 

eg] aGbsf] ;dodf s;/L k9fO 

;~rfng ePsf] lyof]÷5 < 

 

-ax' pQ/_ 

 

-    _ b'/ lzIff k2ltdfkm{t -/]l8of], l6=eL= cflb_ 

-    _ ;'rgf k|ljlwsf] k|of]u u/L -OG6/G]6, df]afO{n, sDKo'6/ cfbL_ 

-    _ sIff ;qsf] ;do 36fP/ jf l;km\6 Joj:yf u/]/ 

-    _ k9fO{ g} ePg 

-    _ cGo 

  ! -v_ df cGo eP, v'nfpg] 

! 

-u_ 

dflysf k2ltaf6 tkfOFn] k9fOnfO{ 

lgoldt ug{ ;Sg'eof] < 

-    _ k9fO lgoldt /fv]+ 

-    _ k9fO lgoldt ug{ ;lsg 
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@ olb æk9fO{nfO{ lgoldt ug{ ;Sg' 

ePgÆ eg] s] sf/0fn] ;Sg' ePg 

< 

-ax' pQ/_ 

-   _ la/fdL eP/ 

-   _ ahf/ hfg'kg]{ eP/ 

-   _ 3/df cfdf jf sfsLnfO{ sfddf ;xof]u ug'{kg]{ eP/ 

-   _ kfl/jfl/s sfo{qmdx?df ;xefuL x'g' k/]sf]n] 

-   _ cfocfh{gsf] sfd ug'{ k/]sf]n] -pbfx/0fM b}lgs Hofnfbf/L sfddf  

      hfg' k/]sf]n]_ 

-    _ k9fO x'g] / sfd ug]{ ;do h'w]/  

-    _ OG6/g]6 geP/  

-    _ df]jfOn geP/  

-   _ cGo eP, oxfF v'nfpg'xf];\ =========================== 

# tkfOF cd/ sfo{qmddf slxn]b]lv 

;+nUg x'g'ePsf] 5 < 

============== sIff b]lv 

$ tkfOFn] /]:6÷cd/ sfo{qmdaf6 s] 

s] ;xof]u kfpg' ePsf] 5÷lyof] <  

-ax' pQ/_ 

-   _ k':ts lsGg gub ;xof]u 

-   _ kf]zfs lsGg gub ;xof]u 

-   _ 3/ ef8fsf] nflu gub ;xof]u 

-   _ oftfoft vr{ 

-   _ ;Nnfx ;'emfj 

-   _ ;~rf/ -kmf]g, ;Dks{df /xg_ 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

% tkfOFn] kfpg' ePsf] ;xof]u s:tf] 

nfUof] < 

-   _ w]/} /fd|f] 

-   _ /fd|f] 

-   _ 7Ls} 

-   _ g/fd|f]  

-   _ yfxf 5}g  

^ of] sfo{qmdn] tkfOFnfO{ s;/L 

;xof]u u/]sf] 5 < 

-ax' pQ/_ 

-   _ d lgoldt ljBfno hfg ;s]sL 5' . 

-   _ dnfO{ d]/f] ljBfnosf] kf]zfs÷k':tsx?sf] nflu lrGtf ug'{ k/]sf] 

5}g . 

-   _ d k9fOdf s]lGb|t x'g kfPsL 5' .  

-   _ d}n] k9fOdf /fd|f] c° -glthf_ Nofpg ;s]sL 5' . 

-   _ d]/f] cfTdljZjf; j9]sf] 5 . 

-   _ d}n] cltl/Qm lqmofsnfkdf efu lng z'? u/]sL 5' . 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

& tkfOFn] kl5Nnf] k6s s'g k/LIff 

lbg'eof] < 

-   _ aflif{s k/LIff÷af]8{ k/LIff 

-   _ q}dfl;s k/LIff 
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* tkfOF Tof] k/LIffdf pQL0f{ x'g' eof] 

< 

olb eOgF eGg] pQ/ cfPdf ;Lw} 

k|Zg g+= !) df hfg'xf];\  

-   _ ePF 

-   _ eOgF 

( olb pQL0f{ x'g' ePsf] eP tkfOFsf] 

glthf s:tf] /Xof] < 

-   _ w]/} /fd|f] 

-   _ /fd|f] 

-   _ cf};t 

-   _ 7Ls7Ls}  

-   _ g/fd|f]  

!) olb pQL0f{ gx'g' ePsf] eP, 

To;sf] sf/0f s] xf]nf < 

-   _ d ljBfnodf lgoldt ?kdf hflbg lyP+ 

-   _ k/LIffsf] ;dodf d lj/fdL k/]Fsf] lyP+ 

-   _ sfd k/]sf]n] k/LIffdf pkl:yt x'g ;lsg -s] sfd k/]sf] lyof], 

tn v'nfpg'xf];\ _ 

-   _ d}n] lzIfsn] k9fPs} a'lem\bg 

-   _ d}n] 3/df k9\g cfjZos ;do g} kfpFlbg 

-   _ cGo eP, oxfF v'nfpg'xf];\  ==================== 

!!    

-s_ 

s'g} /]i6 cd/sf] ;xof]udf 

kl9/x]sf ljBfyL{n] k9fO 5f]8]sf] 

af/]df tkfOFnfO{ yfxf 5 jf 

hfgsf/L 5 < 

-    _ 5 

-    _ 5}g 

!!  

-v_ 

olb yfxf 5 eg], pgLx? 5fq lyP 

jf 5fqf < 

-    _ 5fq ============== hgf 

-    _ 5fqf ============== hgf 

!!   

-u_ 

slt sIffdf k9\g] ljBfyL{n] k9\g 

5f8]sf lyP < 

sIff =================== 

!!   

-3_ 

k9\g 5f]8\g'sf] sf/0f s] lyof] xf]nf 

< 

-   _ cGo ufFp÷zx/df a;fO;/fO u/]sf]n] 

-   _ ljjfx ePsf]n] 

-   _ k9fO cufl8 a9fpg grfx]/  

-   _ cfly{s sl7gfO eP/ 

-   _ sfd ug'{ k/]sf]n] 

-   _ cleefjsx?n] k9\g glbPsf]n]  

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

!@    

-s_ 

cd/ sfo{qmdsf] ;xof]u gkfPsf 

s'g} 5fqfn] k9fO 5f]8]sf] af/]df 

tkfOFnfO{ hfgsf/L 5 < 

-    _ 5 

-    _ 5}g 
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!@  

-v_ 

olb yfxf 5 eg], slt sIffdf 

k9\g] 5fqfn] k9\g 5f8]sL lyOg\ < 

sIff =================== hgf =========== 

!@   

-u_ 

k9\g 5f]8\g'sf] sf/0f s] lyof] xf]nf 

< 

-   _ :jcWoogsf nflu 

-   _ a;fO;/fO u/]sf]n]  

-   _ ljjfx ePsf]n] 

-   _ sfd ug'{ k/]sf]n] 

-   _ k9fO cufl8 a9fpg grfx]sf]n]  

-   _ cleefjsx?n] k9\g glbPsf]n]  

-   _ cGo eP v'nfpg'xf];\  =========================== 

Outcome 2:  Effective mechanisms are established at the local level to support the program-
supported girls, and to protect them from trafficking, unsafe migration, child labor, and early 
marriage. 
!# tkfOF cltl/Qm lqmofsnfkx?df 

;xefuL x'g'ePsf] 5 < 

olb æ5}gÆ eGg] pQ/ cfPdf ;Lw} 

k|Zg g+= !% df hfg'xf];\  

-   _ 5 

-   _ 5}g 

!$ olb 5 eg] s:tf] k|sf/sf] 

cltl/Qm lqmofsnfkx?df ;xefuL 

x'g' ePsf] lyof] < 

-ax' pQ/_ 

-   _ v]ns'b 

-   _ xflh/Lhjfkm, js[Tjsnf 

-   _ lrqsnf k|ltof]lutf 

-   _ ;ËLt tyf ufog 

-   _ pb\3f]if0f 

-   _ lxHh] k|ltof]lutf 

-   _ g[To 

-   _ syf÷lgjGw k|ltof]lutf 

-   _ gf6s n]vg tyf clego 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

!%   

-s_ 

tkfOFn] s'g} cltl/Qm lqmofsnfk 

cfof]hgf ug'{ ePsf] lyof] jf 

cfof]hgf ug{ c?nfO{ ;3fpg' 

ePsf] lyof] < 

olb ælyPgÆ eGg] pQ/ cfPdf 

;Lw} k|Zg g+= !%u df hfg'xf];\ 

-   _ lyof] 

-   _ lyPg 

!%   

-v_ 

olb ælyof]Æ] eg] To;df tkfOFsf] 

s] e"ldsf lyof] < 

oxfF pNn]v ug'{xf];\ =========================== 
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!%   

-u_ 

olb ælyPgÆ eg], tkfOF cfufdL 

lbgdf To:tf] cltl/Qm sfo{qmd 

cfof]hgf ug{ rfxg' x'G5 < 

-   _ rfxG5' 

-   _ rfxGgF 

!^  

-s_ 

tkfOFnfO{ sf]le8–!( n] c;/ 

u/]sf] 5 < 

-   _ 5 

-   _ 5}g 

!^  

-v_ 

olb c;/ u/]sf] 5 eg], s:tf] 

c;/ u/]sf] 5 jf lyof] < 

-ax' pQ/_ 

-   _ cltl/Qm lqmofsnfkx? /f]Sg' k/]sf] 5  

-   _ k9fpg]÷l;sfpg] lqmofsnfkx? /f]Sg' k/]sf] 5 

-   _ k/LIff /f]lsPsf] 5  

-   _ d cfkm}+ ;+qmldt ePsL 5'÷lyPF 

-   _ d]/f] kl/jf/sf ;b:o ;+qmldt x'g' ePsf] 5÷lyof]  

-   _ kl/jf/sf] cfDbfgL 36]sf] 5  

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

!&    

-s_ 

Dffgj a]rlavg, c;'/lIft a;fO 

;/fO, afn>d / afnljjfx /f]Sg 

/]:6 ;+:yfn] s'g} ;+oGq -;ldlt 

cflb_ agfPsf] jf s'g} pkfox? 

ckgfPsf] tkfOFnfO{ yfxf 5 <  

-   _ 5 

-   _ 5}g 

!&   

-v_ 

olb 5 eg], ltgLx? s] s] x'g\, 

atfpg ;Sg'x'G5 < 

-ax' pQ/_ 

-   _ k}/jL ;d'x 

-   _ Pndx? 

-   _ :yfgLo ;+:yfx? 

-   _ k|mfO{–8] ;xhstf{ 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

!*    

-s_ 

olb tkfOFsf] ;d'bfodf Dffgj 

a]rlavg, c;'/lIft a;fO ;/fO, 

afn>d / afnljjfxsf 36gfx? 

ePsf] yfx kfpg' eof] eg] s–

s;nfO{ vj/ ug]{ eGg] tkfOFnfO{ 

yfxf 5 <  

 

-   _ 5 

-   _ 5}g 

!*    

-v_ 

olb yfxf 5 eg], tkfOFn] s–

s;nfO{ va/ jf ;Dks{ ug{'x'G5 <  

-ax' pQ/_ 

-   _ k|x/L 

-   _ :yfgLo ;/sf/ 

-   _ x6nfOg ;]jf 

-   _ jf8{ sfof{no 

-   _ ljBfnosf lzIfs÷lzlIfsf 

-   _ /]:6 sfof{no 
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-   _ Pnd 

-   _ k}/jL ;d'x 

-   _ /]:6sf] :yfgLo ;fem]bf/ 

-   _ cfdf ;d'x 

-   _ afnSna 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

!( jif{df slt k6s ls:tf /sd 

kfpg' x'G5 < 

-   _ Ps k6s 

-   _ b'O{ k6s 

-   _ tLg k6s 

-   _ yfxf 5}g  

@) tkfOFn] ls:tf /sd ;dodf kfpg' 

x'G5 <  

-   _ ;dod} kfFp5' 

-   _ ;dodf kfFplbgF 

-   _ cxF, kfpFlbgF 

-   _ yfxf 5}g 

@! o; sfo{qmdaf6 kfPsf] /sd 

s;/L k|of]u ug'{x'G5 < 

-ax' pQ/_ 

-   _ z}lIfs ;fdu|L lsGg 

-   _ ljBfnosf] kf]zfs lsGg 

-   _ /]:6÷cd/ sfof{nonfO{ lr7Lkq k7fpg 

-   _ oftfoft vr{df 

-   _ 3/ ef8fsf nflu 

-   _ k/fdz{sf] nflu ltg{ 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

Outcome 3: Better coordination is established with the girls, their teachers, and the concerned 
mechanisms to follow up on the progress made under the program 
   

@@ tkfOFnfO{ s]xL ;d:of k/]df s–

s;nfO{ hfgsf/L u/fpg' x'G5 <  

-ax' pQ/_ 

 

-   _ ;fyL 

-   _ cfdf÷lbbL alxgL 

-   _ a'jf÷bfh'efO 

-   _ lzIfs÷lzlIfsf 

-   _ /]:6÷cd/ sfo{qmd 

-   _ s;}nfO{ elGbgF 

-   _ yfxf 5}g 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 
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@# tkfOFsf] ufpF3/df s:tf s:tf 

k/Dk/fut xflgsf/s k|yfx? 

ljBdfg 5g\ <  

-oxfFsf s]xL zJbx? pQ/bftfx?n] 

gj'em\g ;Sb5g\, To:tf] cj:yfdf 

;j]{Ifsn] pbfx/0f ;lxt a'emfpg] 

sf]lzz ug'{kb{5_ 

 

-ax' pQ/_ 

-   _ 5fpk8L 

-   _ dlxgfjf/Lsf] ;dodf e]befj ug]{ 

-   _ af]S;L 

-   _ bfOhf] 

-   _ afnljjfx, uf}gf, hah{:tL ljjfx 

-   _ ax'ljjfx 

-   _ of}g tyf n}lËs lx+;f / 3/]n' lx+;f 

-   _ aFw'jf dhb'/ 

-   _ afndhb'/ 

-   _ hftLo e]befj  

-   _ kfl/jfl/s ljv08g 

-   _ s'g} klg lsl;dsf] xflgsf/s k|yfx? 5}gg\  

-   _ yfxf 5}g  

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

@$ /]:6÷cd/ kl/of]hgfsf Joltmx? 

jif{df sltk6s tkfOFsf] 

ljBfnodf cfpg' x'G5 <  

-   _ slxNo} klg cfpg' x'Gg   

-   _ Ps k6s  

-   _ b'O{ k6s  

-   _ tLg k6s  

-   _ rf/ k6s  

-   _ kfFr k6s jf ;f] eGbf a9L   

@% /]:6÷cd/ kl/of]hgfaf6 cfpg] 

JolQmx?n] e]6df s] ljifodf s'/f 

ug'{ x'G5 <  

-ax' pQ/_ 

-   _ k9fO jf lzIff 

-   _ k|hgg :jf:Yo  

-   _ lx+;f  

-   _ gful/stf  

-   _ /]:6÷cd/ sfo{qmd 

-   _ :jf:Yo 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

@^ tkfOFn] slt slt ;dodf 

/]:6÷cd/ kl/of]hgf;Fu ;~rf/ 

ug{' x'G5 <  

-   _ slxNo} klg ulb{gF   

-   _ dlxgfdf Ps k6s  

-   _ dlxgfdf b'O{ k6s  

-   _ dlxgfdf tLg k6s  

-   _ b'O{ dlxgfdf Ps k6s 

-   _ slxn] sfFxL dfq} 
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@& tkfOFn] /]:6÷cd/ kl/of]hgf;Fu 

s;/L ;~rf/ ug{' x'G5 < 

-ax' pQ/_ 

-   _ 6]lnkmf]g dfkm{t   

-   _ P;=Pd=P;= dfkm{t  

-   _ lrÝL dfkm{t  

-   _ O{–d]n dfkm{t  

-   _ ;fdflhs ;~hfn dfkm{t 

-   _ e]6]/ 

-   _ ljBfno dfkm{t 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

@* tkfOFn] /]:6÷cd/ kl/of]hgf;Fu 

;~rf/ lsg ug{' x'G5 < 

-ax' pQ/_ 

-   _ ;Dks{df /lx/xg   

-   _ s'g} 36gf 36]df hfgsf/L u/fpg -s:tf] 36gf v'nfpg'xf];\  

========_   

-   _ cfkm\gf efjgfx? cfbfg–k|bfg ug{ -s:tf efjgfx?, v'nfpg'xf];\  

========_   

-   _ ;d:ofx? cfbfg–k|bfg ug{ -s:tf ;d:ofx? v'nfpg'xf];\  ========_   

-   _ ljBfon;DaGwL hfgsf/L cfbfg–k|bfg ug{ -s:tf hfgsf/Lx?, 

v'nfpg'xf];\ ===_   

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

@(  

-s_ 

/]:6÷cd/ kl/of]hgfsf kbflwsf/L, 

;b:o tyf sd{rf/Lx?n] tkfOFnfO{ 

;Dks{ ug{'x'G5 < 

-   _ ug'{x'G5 

-   _ ug'{x'Gg 

@(  

-v_ 

olb ug'{x'G5 eg], tkfOFnfO{ s;/L 

;Dks{ ug{'x'G5 < 

-ax' pQ/_ 

-   _ 6]lnkmf]g dfkm{t   

-   _ k|mfO{–8] ;xhstf{ dfkm{t   

-   _ ljBfnosf lzIfs÷lzlIfsf dfkm{t  

-   _ Pnd dfkm{t  

-   _ :yfgLo u}/;/sf/L ;+:yf dfkm{t  

-   _ ;fyLx? dfkm{t 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

#)    

-s_ 

pxfFx?n] slt slt ;dodf ;Dks{ 

ug{'x'G5 <  

-   _ dlxgfdf Ps k6s  

-   _ dlxgfdf b'O{ k6s  

-   _ dlxgfdf tLg k6s  

-   _ b'O{ dlxgfdf Ps k6s 

-   _ slxn] sfFxL dfq} 

#)    

-v_ 

pxfFx?n] lsg ;Dks{ ug{'x'G5 < -   _ ;~rf] lj;~rf] a'em\g   

-   _ /]:6af6 x'g] e|d0fsf] af/]df atfpg   
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-   _ ljBfnosf] af/]df hfgsf/L lng  

-   _ ;fyLx?sf] af/]df hfgsf/L lng  

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

#!    

-s_ 

tkfOFsf] ljBfnodf ljBfno 

Joj:yfkg ;ldlt 5 < 

-   _ 5 

-   _ 5}g 

-   _ yfxf 5}g 

#!    

-v_ 

olb 5 eg], ltgLx?n] s] u5{g < 

-ax' pQ/_ 

-   _ :yfgLo ;/sf/;Fu ;dGjo ub{5g\ . 

-   _ lzIfs÷lzlIfsf / cleefjs;Fu ;dGjo ub{5g\ .  

-   _ ljBfno;Fu ;DalGwt ;d:ofx? ;dfwfg ub{5g\ . 

-   _ ljBfno k|zf;gnfO{ k[i7kf]if0f jf ;'emfj lbG5g\ .  

-   _ ljBfyL{x?nfO{ pTk|]/0ff lbG5g\ . 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

#@    

-s_ 

tkfOFsf] cleefjsx?sf] Jojxf/ 

s:tf] 5 jf 3/sf] jftfj/0f s:tf] 

5 < -ax' pQ/_ 

-   _ /fd|f] ub}{ x'g'x'G5   

-   _ 3/sf] ;b:o lj/fdL x'g'x'G5  

-   _ 3/sf] cfo>f]t 5}g 

-   _ d]/f] j'jf÷bfh'÷efOn] w]/} /S;L ;]jg ug'{x'G5   

-   _ d]/f] cfdf÷lbbL÷alxgLn] w]/} /S;L ;]jg ug'{x'G5   

-   _ d]/f] 3/df Pshgfn] b'Jo{jxf/ ug'{x'G5  

-   _ 3/df k9\g] plrt aftfj/0f 5}g  

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

## tkfOFn] k9fO /fd|f] ug{ 3/sf] 

jftfj/0f s:tf] eOlbP x'GYof] eGg] 

nfU5 < 

oxfF v'nfpg'xf];\  =========================== 

#$ tkfOFsf] ljBfnosf] jftfj/0f 

s:tf] 5 < -ax' pQ/_ 

-   _ lzIfsx? ;xof]uL x'g'x'G5 . 

-   _ ljBfno Joj:yfkg ;xof]uL 5 . 

-   _ lzIfsx? ;xof]uL x'g'x'Gg . 

-   _ ljBfno Joj:yfkg ;xof]uL 5}g . 

-   _ b'Jo{jxf/k'0f{ jftfj/0f 5 . 

-   _ ljBfyL{x?n] ;tfpF5g\ .  

-   _ hftLo / nl}Ës lje]b ul/G5 .  

-   _ zf}rfnodf kfgL / kmf]xf]/ kmfNg] :yfgsf] plrt Joj:yf 5 .  

-   _ zf}rfnodf kfgL / kmf]xf]/ kmfNg] :yfgsf] plrt Joj:yf 5}g . 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 
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#% tkfOFn] k9fO /fd|f] ug{ ljBfnosf] 

jftfj/0f s:tf] eOlbP x'GYof] eGg] 

nfU5 < 

oxfF v'nfpg'xf];\  =========================== 

#^ cd/ sfo{qmddf ;xefuL ePkl5 

tkfOFn] cfkm'df s]xL kl/jt{g 

cfPsf] dx;'; ug'{ePsf] 5 < 

-ax' pQ/_ 

-   _ d]/f] cfTdljZjf; a9]sf] 5 . 

-   _ d}n] cltl/Qm lqmofsnfkx?df a9L ;lqmo eP/ efu lng yfn]sL 

5' . 

-   _ d}n] cfkm\gf s'/f / c?sf s'/f ;d]t af]Ng ;Sg] ePsL 5' . 

-   _ d}n] 3/ / ufFpdf x'g] 5nkmnx?df efu lng z'? u/]sL 5' . 

-   _ yfxf 5}g . 

-   _ cGo eP, oxfF v'nfpg'xf];\  =========================== 

#& !@ sIff k'/f u/]kl5 s] s] ug]{ 

tkfOFsf] of]hgf 5 < 

oxfF v'nfpg'xf];\  =========================== 

#* tkfOFn] k9fO cem /fd|f] ug{ 

/]:6÷cd/ sfo{qmdn] s] ul/lbP 

x'GYof] eGg] rfxg'x'G5 < 

oxfF v'nfpg'xf];\  =========================== 

;dfKt 

 

 

 


